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Factors affecting concept learning: Examples and feedback
Chang Su
School of Teacher Education, Zhejiang Normal University
[Abstract] The study of concepts is the foundation of all learning, it is also a necessary part of the school
curriculum. Examples and feedback are both factors that can promote the learning effect, and the influence of

these two factors on concept learning is worth paying attention to, which has important enlightenment and

value to the theory and practice of concept teaching.
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